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PREFACE

Principles of Classroom Management: A Professional Decision-Making Model offers
teachers an alternative to the coercive cookbook approach that is common in many
popular classroom management texts. Rather than assuming that children need to be
controlled through the teacher’s use of rewards and punishments, this text asserts that
children are better influenced to behave appropriately through the use of competent
instruction, positive student-teacher-family relationships, intrinsic motivation,
pro-social self-esteem, encouragements and natural/logical consequences. Similarly,
rather than treating teachers like technicians by providing them with a cookbook of
steps or strategies to follow, this text asserts that teachers are professionals. Therefore,
the text expands on a variety of principles, theoretical perspectives, and empirical
findings so that teachers have a depth and breadth of knowledge from which they are
able to make professional decisions with respect to classroom behavior issues.

As in the previous editions, in this seventh edition, we identify and expand on two
foundational beliefs that guide teachers’ behavior. First and foremost, we believe that
teachers cannot control student behavior. Thus, teachers influence student behavioral
change by controlling or managing their own behavior, that is, by making profes-
sional decisions. Throughout the entire text, the reader will encounter language that
consistently emphasizes the teacher’s responsibility to make decisions and act in ways
that will influence students to behave appropriately and be successful academically.
Second, students who enjoy positive relationships with teachers are more likely to be
successful academically and engage in pro-social behavior. Such positive relationships
are potentially jeopardized by rewards and punishments and are likely enhanced by
encouragements and natural/logical consequences.

WHAT'S NEW IN THIS EDITION

Although the basic approach of the text and the underlying principles remain
consistent, we have made several changes, which were sparked by contemporary
educational issues, comments from educators who have used the text, and detailed
reviews of the sixth edition.

Based on feedback from the users and reviewers of the text, and the authors’
own experiences, we made the following changes:

* Although the authors have always believed that students choose how to behave
and that the teacher’s role is to influence student behavior, we noted in previous
editions of the text that the language did not always match those beliefs. In
previous editions of the text, we sometimes talked about managing behavior or
coping with behavior. In this edition, we have worked diligently to ensure that
the language throughout the text conveys the message that the teacher’s role is to
use professional knowledge to decide how to act in order to influence students
to choose to behave appropriately. This change in language is exemplified in the
new titles for Chapters 8, 9, and 10.
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* The power of building positive relationships with students and their families has
taken a much more prominent role in the earlier chapters of this edition of the
text. This edition also devotes an entire chapter, Chapter 7, to relationship build-
ing as well as devoting considerable attention to various dimensions of proactively
building positive relationships in Chapters 3, 4, 5, and in working with students
who display unremitting disruptive behavior in Chapters 10 and 11.

* In contrast to many texts that provide a list of do’s and don’ts for building
relationships, Chapter 7 in this text is intended to enable the teacher to generate
strategies for relationship building by using professional knowledge about
authority bases, self-esteem, and motivation. By employing professional knowl-
edge, the teacher can create respectful and caring relationships, enhance student
success expectations through the development of an internal locus of control,
and influence the development of an internal value structure that enhances the
value of desired student outcomes.

* The role of culture and cultural differences has been taken up more prominently
in this edition. As the teaching force in the United States has become increasingly
more white and middle class, the students in our nation’s classrooms have become
more culturally diverse and poorer. Thus, it is critically important that teachers
understand the role that culture can and should play in thinking about how they
should behave in order to influence students to choose to behave appropriately
and to expend effort to be successful academically. In this seventh edition, the
role of culture and cultural differences is discussed in reference to many topics,
including understanding student behavior, appropriate use of teacher authority
bases, teacher expectations, building relationships, breaking the cycle of discour-
agement, and in working positively with families.

* In the sixth edition of the text, we provided three cases, one elementary, one
middle, and one high school, that could be used for iterative analysis on the part
of the reader as a way of assessing how the text was influencing the reader’s
understanding of and response to the cases. In this edition, we have included six
cases for iterative analysis, two at each level.

* In each chapter of this edition, we have also provided pre- and postreading activ-
ities focused on the “Principles of Teacher Behavior That Influence Appropriate
Student Behavior” as an opportunity for the reader to reflect on how his or her
understanding of the principles grows over time.

* In Chapter 2, we have included an expanded section on new uses of technologies

including cyberbullying, cybercheating, and sexting that alerts teachers to some

of the problems that can be created through student access to these technologies.

Obviously technology can bring powerful benefits to the instructional process,

but it can also create new sorts of problems.

In Chapter 3, the concepts of motivation and self-esteem are defined and then

used to analyze students’ disruptive behavior. The understanding gained from

the analyses enables the professional teacher to target specific components
of motivation and self-esteem for intervention to influence students to behave
appropriately.

In Chapter 4, we have changed our terminology from “teacher power bases” to

“teacher authority bases.” This change in terminology reminds us that teachers

derive their authority and the ability to influence students by using professional



knowledge to determine their classroom behavior. The notion of relationship
building also plays a more prominent role in the discussion on referent authority.

* In Chapter 5, we have included a new section on student-teacher relationships
and effective teaching and updated the research on effective teaching using
concepts from current research on instruction.

* We have reworked Chapter 6 so that it focuses on designing the physical

environment and effectively establishing and teaching classroom guidelines. We

have expanded our discussions on effectively teaching both procedures and rules
to ensure that students have a clear understanding of what appropriate behavior
looks like and also that they are capable of behaving in the expected way.

In Chapter 9, we have added a discussion that relates the concept of cultural

stereotyping to the cycle of discouragement for students who exhibit chronic

behavior problems or who underachieve.

* In Chapter 11, we have expanded our discussion of working collaboratively
with families when outside assistance is needed to work effectively in resolving
problems and have added a new section on alternatives to suspensions that reports
some of the empirical findings concerning the negative outcomes associated with
out-of-school suspensions.

* In addition to adding the three new cases to the iterative case analysis sections,
we have updated the references (which are now all located after Appendix C),
added new case studies within chapters, and updated/revised/added exercises
included throughout the text.

HOW TO USE THIS TEXT: A FOCUS ON PEDAGOGY

This text presents in detail a professional decision-making model. The model requires
teachers to use their professional knowledge base to change their behavior (teaching
practices) in order to influence students to choose to behave appropriately.

Conceptualizing and implementing teaching as a way of influencing students is
an inherently challenging endeavor requiring a high level of expertise. Additionally,
it is an approach that is contrary to the unexamined beliefs, past experiences, and
current practices of many educators. Therefore, it is incumbent upon educators who
wish to practice this approach to develop a deep understanding of the content of this
text so that they can employ the approach in classrooms with confidence and, when
called upon, can explain the approach to administrators, professional peers, families,
and students.

To fully understand this model, it is necessary to have a thorough grasp of the
model’s foundational concepts, principles, and classroom applications. The principles,
found at the beginning of each chapter, are statements that relate two or more
concepts. Without these integrative statements the concepts would stand alone, and
their connection to teaching practices would be relatively meaningless. The interpreta-
tion of the principles into classroom practices and the decision-making hierarchies are
applications of the model.

The first four chapters of the text focus on foundational concepts that the wise
teacher must consider in building a set of operational beliefs about influencing student
behavior and its connection to teaching. These concepts include teaching, learning,
discipline problems, motivation, self-esteem, rewards, punishments, authority bases,

Preface
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and theories of teacher influence. Chapters 5 through 7 focus on concepts and prin-
ciples that teachers can employ to create a learning and instructional environment that
will influence students to behave appropriately and strive for academic success. These
concepts include effective teaching, teacher expectations, classroom design, guide-
lines for behavior, and encouragement. Chapters 8 through 11 focus on concepts and
principles that teachers can employ using a hierarchical approach to influence and
redirect student behavior from inappropriate to appropriate behavior.

To aid readers in learning the professional decision-making model, the authors

deliberately designed the text with pedagogy in mind. The many pedagogical features
to aid the learner include the following:

Iterative Case Studies Six iterative case studies are provided at the beginning
of the text and repeated at three points later in the text. The case studies enable
readers to continually revise their analyses of real classroom events as they
proceed through the text, applying their new understandings of how to influ-
ence students to behave appropriately. Comparisons of earlier with later analyses
should clearly show readers their growth in understanding and applying the
concepts and principles. Instructors and students are also encouraged to use
additional cases studies of their own that they have experienced or observed.

Pre- and Postreading Activity of Explaining Principles In each chapter,
“Principles of Teacher Behavior That Influence Appropriate Student Behavior”
are presented at the beginning and end of each chapter. Readers are asked to
explain the principles before they read the chapter and then again after reading
the chapter. It is a readiness and closure activity that focuses the reader’s attention
on how the principles integrate the various concepts and how the principles are
applied to the classroom.

Prereading Questions This readiness activity is intended to enable readers to
uncover and examine their initial thinking about some of the major concepts that
will be covered in each chapter.

Flow Charts Flow charts are presented at the beginning of each chapter. These
flow charts illustrate the hierarchy of teacher knowledge and how the present
content relates to what was previously learned.

Exercises Exercises are found at the end of each chapter and provide readers
with the opportunity to analyze and apply the chapter’s concepts and principles.

Embedded Cases Each chapter presents multiple cases that illustrate the
concepts and principles in practice. The cases are drawn from real classroom,
school, and community events that the authors have experienced, witnessed, or
been told about.

Tables and Figures Throughout the book, tables and figures are used to
illustrate the content being read.

Appendices At the end of the book there are three appendices. Appendix A
Analysis Inventory of Teacher Behavior that Influences Appropriate Student
Behavior is a tool that the classroom teacher can use to reflect upon her behav-
ior used to influence appropriate student behavior. Appendix B summarizes



teacher behavior that is congruent with the text for Working with Students With
Special Needs. Appendix C Decisions and Tasks for Beginning the School Year
lists important tasks and decisions that teachers should consider that will get
the school year off to a good start.

SUPPLEMENTS

A Test Bank that includes multiple choice, true/false, and discussion questions and
a PowerPoint® Presentation for each chapter are available online. Instructors can
access these supplements by contacting their local representative for a password.

Preface
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lterative Case Study Analyses

Six case studies of discipline problems at different grade levels are
described. One or more of the case studies can be analyzed four times.

The first analysis should be completed before you begin to read
and study the text. This analysis will serve as a baseline from which
you can reflect on your growth of understanding and ability to analyze
complex student behaviors as you study the text and reanalyze the
cases.

The second analysis occurs after you have read and studied
Section 1, Foundations, which includes Chapters 1 through 4. The
third analysis should incorporate the concepts discussed in Section 2,
Prevention, which includes Chapters 5, 6 and 7. The fourth and final
analysis should use the concepts found in Section 3, Interventions for
Common Behavior Problems, and Section 4, Interventions for Chronic
Behavior Problems, which include Chapters 8 through 11.

For each reanalysis, consider what has changed and what has
stayed the same from the previous analysis/analyses. As you read each
chapter and gain additional understandings and skills, you are encour-
aged to reconsider everything you have written in earlier analyses. For
example, even though the definition of teaching is first introduced in
Chapter 1, if what you read in later chapters causes you to reexamine
the definition, do so and discuss the change in your analyses.



lterative Case Study Analyses

First Analysis

Select one or more of the case studies. Before studying the text, how would
you analyze the case study? In your analysis, consider why the students may
be choosing to behave inappropriately and how you might intervene to influ-
ence them to stop the disruptive behavior and resume appropriate on-task
behavior.

Elementary School Case Studies

“I don’t remember” During silent reading time in my fourth-grade class, | have
built in opportunities to work individually with students. During this time, the
students read to me and practice word work with flash cards. One student has
refused to read to me but instead only wants to work with the flash cards. After
a few times, | suggested we work with flash cards this time and begin reading
next time. He agreed. The next time we met, | reminded him of our plan, and he
screamed, “l don’t remember. | want to do word cards.” At this point, | tried to
find out why he didn’t like reading and he said, “There’s a reason, | just can'’t tell
you,” and he threw the word cards across the room, some of them hitting other
students. What should | do?

“Let’s do it again” Cathy is in my third-grade class. Whenever | ask the class
to line up for recess, lunch, or to change classes, Cathy is always the last to get
in line. When she does, she pushes, shoves, and touches the other students.
When this happens, | usually demand that all the children return to their seats,
and we repeatedly line up again and again until Cathy lines up properly. | thought
that peer pressure would cause Cathy to change her behavior, but, instead, it has
resulted in my students being late to “specials” and having less time for recess
and lunch.

Middle School Case Studies

“It makes me look cool” | can’t stop thinking about a problem I’'m having in
class with a group of 12-year-old boys. They consistently use vulgar language
to one another and to some of the shy kids in the class, especially the girls. In
addition, they are always pushing and shoving one another. I’'ve tried talking to
them about why they keep using bad language when they know it’s inappropriate.



The response | get is that “it makes me look cool and funny in front of my friends.”
| have asked them to please use more appropriate language in the classroom, but
that has not worked. | haven’t even started to deal with the pushing and shoving.
What should | do?

“My parents will be gone all weekend” One of my seventh-grade girls was
passing notes to a boy two rows over. After the second note, | made eye contact
with her and it stopped for about half an hour. When | saw her getting ready to
pass another note, | went over to her desk and asked her to give me the note and
told her that that the note passing had to stop. She looked very upset, but she did
give me the note. | folded it and put it in my desk drawer. When class ended, she
ran out of the room crying. My personal policy is not to read students’ notes but,
instead, give it back to the student at the end of class or throw it away. However,
this time, maybe because of her reaction, something told me to read the note. It
said, “Mike, my parents will be away Saturday don’t you and John sleep will be
fun. | promise I'll do whatever you want me to do and that you and John can do
anything you want to me.” What should | as the teacher do?

High School Case Studies

“Homo” This past week | had a student approach me about a problem he was
experiencing in our class. This eleventh-grade student had recently “come out” as
a homosexual. He said he was tired and upset with the three boys who sit near him.
These boys frequently call him a “homo” and a “fag” every time they see him, both
in and out of class.

“Why don’t you get out of my face?” A twelfth-grade student came up to me
the first day of class and said, “My name is Ted. | don’t want to be here, so just
leave me alone and we’ll get along just fine.” | did not react to his comment but,
instead, said, “After you see what we will be learning, | think you will find the class
interesting.” Ted walked away and took a seat in the back of the room. Later that
week, | noticed Ted was reading a magazine while everyone else was working on
an in-class assignment. Without making it obvious, | walked by Ted’s desk and
quietly asked him to put away the magazine and begin working on the assign-
ment. Ted turned to me and said, “Maybe you don’t understand; | asked you not
to bother me. I’'m not bothering you so why don’t you get out of my face”
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The Basics

The Basics

Conceptualizing the Process of Teaching * Understanding Principles of
Teacher Behavior That Influence Appropriate Student Behavior
Understanding the Professional Decision-Making Hierarchical Approach

PRINCIPLES OF TEACHER BEHAVIOR THAT INFLUENCE
APPROPRIATE STUDENT BEHAVIOR

1.

4.

The single most important factor in determining the learning environment
is teacher behavior. Intentionally or unintentionally, teachers’ verbal and
nonverbal behaviors influence student behaviors.

. Teachers have the professional responsibility for assuming the role of

instructional leader, which involves employing techniques that maximize
student on-task behavior.

. Teachers who have clearly developed ideas of (a) the relationship

between teaching and discipline, (b) the factors influencing student
behavior, (c) their own personal expectations for student behavior, and

(d) a systematic plan to influence appropriate student behavior have
classrooms characterized by a high percentage of on-task student behavior.

A preplanned decision-making hierarchy of intervention strategies
increases the likelihood of influencing appropriate student behavior.

PREREADING ACTIVITY: UNDERSTANDING THE PRINCIPLES
OF TEACHER BEHAVIOR

Before reading Chapter 1, briefly describe your understanding of the
implications of the principles for a classroom teacher.

Principle 1:
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Principle 2:

Principle 3:

Principle 4:

PREREADING QUESTIONS FOR REFLECTION AND JOURNALING

1. Educators generally believe that teaching is a profession. What does it mean for a
teacher to be a professional?

2. Influencing appropriate student behavior is a challenging process. As you think
about your experiences as student and teacher, are there any guidelines that you
could suggest to teachers to make this process more effective?

INTRODUCTION

Many years ago both authors had the opportunity to take a graduate class entitled
“Classroom Management.” It was our first formalized instruction in this area.
A significant change in the appropriate way to conceptualize “classroom management”
has occurred in the 30 years since the authors were graduate students. Then, the goal
was “coping” with disruptive behavior and/or managing student behavior. Now, the
goal is “influencing” appropriate behavior. This change is not trivial or just semantic; it
represents a major change in how teachers view discipline problems and how teach-
ers interact with students who exhibit disruptive behaviors.

A catalyst for this change is a basic understanding that the only person a teacher
can control is herself,! or, in other words, the only behavior a teacher can control is
her own. Therefore, a teacher does not control students but rather influences them
by changes in her own behavior she can control. Additionally, the dictionary.com
definition of coping is “to handle something successfully” with synonyms including
manage, handle, deal with. The dictionary.com definition of influence is “to have
an effect on the outcome of something or the behaviors of others” with synonyms
including guide, impact, transform (thesaurs.com). Furthermore, coping with
discipline problems infers an inevitability that there will be discipline problems that
the teacher must endure. It is reactive and pessimistic in that it implies the teacher can
do little about future student behavior other than cope with it when it occurs.

In contrast, influencing infers discipline problems need not be inevitable
but may actually be preventable. Influencing is proactive, taking place before any

LTo foster equality without being cumbersome, gender pronouns will be alternated by chapter. Chapter 1
will have female pronouns; Chapter 2, male; Chapter 3, female; and so forth. The new Chapter 7 will have
both gender pronouns.
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discipline problems even exist, and optimistic in that the teacher can impact students
to behave appropriately, greatly reducing the frequency of discipline problems. The
authors have chosen this orientation because it offers an optimistic approach to
teaching based on a clear understanding of what teachers can control and whom
they can influence. The result is increased teacher empowerment and efficacy that
comes from thinking about the possibility of influencing students to choose appro-
priate behavior and to strive for academic success. A conscious effort has been made
to orient the content of the text toward influencing positive behavior rather than
coping with misbehavior. This becomes very evident in the next section in which
teaching is defined.

At that time when we were enrolled in the graduate course, little research had
been conducted on the subject of how teachers influence students to behave appro-
priately. Even with this limitation, the instructor did an excellent job of organizing
what was available into a systematic approach for influencing students who display
disruptive behavior to behave appropriately. Throughout the course, however, students
continually asked the instructor to define teaching and explain how teaching and
influencing students were related.

Unfortunately, the instructor was never able to give a satisfactory answer.
Questions about the relationship between teaching and influence continually arose:
Should a teacher plan objectives for appropriate behavior in her lesson plan? How
do various teaching strategies increase or reduce the likelihood of students behaving
appropriately? Should a student’s grades be affected by misbehavior?

The lack of a definition of teaching not only plagued this class but also
several other education courses. Even today, many texts still use the term classroom
management, and many teachers who use various “management techniques” still
lack a clear definition of teaching and an understanding of how teachers influence
students. This is most unfortunate because teaching and influencing students cannot
exist independently of each other.

Therefore, we begin by setting forth a definition of teaching and explaining
how influencing behavior is part of the teaching process. The rest of this chap-
ter presents a structural overview of the text. First, we present the principles of
teacher behavior that influence students to behave appropriately. These principles
form the text’s foundation. Second, we provide an explanation of the decision-
making hierarchical approach to intervention. Last, we offer a flowchart of the
knowledge, skills, and techniques that make up a hierarchy of teacher behaviors
that result in successful classrooms in which teachers are free to teach and stu-
dents are free to learn.

DEFINING THE PROCESS OF TEACHING

Each year, colleges and universities educate and graduate thousands of students
who then enter the teaching profession. All of these new teachers have accumu-
lated many credit hours of coursework in their chosen area of specialization, in
professional knowledge, in methodology, and in practical experiences. Armed with
this background, they enter classrooms and teach for an average of approximately
20 years or more. The average number of years of teaching experience of in-service
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teachers is 16.1 years with close to 40 percent of teachers having more than 20 years
experience (National Education Association, 2010). Even with this background,
however, many teachers, seasoned professionals as well as recent graduates, are
unable to provide an adequate operational definition of teaching. Some argue that
a formal definition is not necessary because they have been teaching for years and
whatever they do seems to work. For those of us who consider teaching a profes-
sionally sophisticated endeavor, however, experience, although invaluable in many
teaching situations, is not the only factor that should be used to develop and plan
instruction. Furthermore, this “gut-reaction” approach is sorely limited when the old
“proven methods” seem not to work, and there is a need for modifying or develop-
ing new instructional or management strategies. This is conspicuously evident in
today’s technology-enhanced classrooms, which are characterized by increases in
student diversity and students with special needs. Others, when asked, define teach-
ing as the delivery, transference, or giving of knowledge or information. Definitions
such as these give no clue to how knowledge is transferred and the strategies that
are used to deliver it. They limit teaching to only the cognitive domain, thus failing
to recognize the extraordinary level of competence needed for making hundreds of
daily content and pedagogical knowledge-based decisions in complex and dynamic
classroom environments.

Teaching always has emphasized the
cognitive domain. However, when teach- i :‘"l s-é:““a AR
ing is viewed as concerned solely with " N
cognitive development, teachers limit their
effectiveness when working with students
who exhibit disruptive behavior. These stu-
dents often need growth and development
in the affective domain, such as cooperat-
ing with others, valuing others’ viewpoints,
volunteering, and developing motivation
and interest, as well as in cognitive areas.
Teachers who understand the critical nature
of the affective domain are in a much better
position to work with students who exhibit
disruptive behavior. Indeed, many excep-
tional teachers actually approach their
work with the attitude that the students
need teachers because there are behaviors
that seriously interfere with teaching and
learning (Haberman, 1995). Teachers with
this attitude are better prepared to work ; -
effectively with all students. They do not E -,...,____ 1
get as frustrated or feel as if they are wast- £ red
ing their time because they understand that '%k : | \:) ¥
teaching is helping students mature not 1 53 gz ‘ AV /L 3 s
only cognitively but also affectively. Through careful lesson planning, teachers can design

When teaching is defined, teachers  strategies that have an increased probability of gaining
have a clearer perception of what behaviors students’ interests and preventing discipline problems.
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constitute the practice of their profession. Before we present our formal definition,
however, we must consider an important assumption that underlies it. One of the major
tenets of the theory of psychology developed by Alfred Adler is that each individual
makes a conscious choice to behave in certain ways, either desirable or undesirable
(Sweeney, 1981). Building on this tenet, we believe that individuals cannot be forced
to change their behavior they must choose to do so. Therefore, individuals cannot be
forced to learn or to exhibit appropriate behavior. In other words, teachers do not
control student behavior. Students control their own behaviors. If this idea is accepted,
it follows that a teacher changes student behavior only by influencing the change
through changes in her own behavior, which is the only behavior over which she
has total control. In the classroom, then, a teacher is continually involved in a pro-
cess in which student behavior is monitored and compared with the teacher’s idea of
appropriate behavior for any given instructional activity. When actual student behavior
differs from appropriate student behavior, the teacher attempts to influence a change
in student behavior by changing her own behavior. For the skilled veteran teacher, the
monitoring of student behavior and the appropriate adjustment of teacher behavior
are automatic, transparent, and seamless to the outside observer. The behavior the
teacher decides to employ should be one that maximizes the likelihood that student
behavior will change in the appropriate way. The probability of choosing the most
effective behavior increases when teachers have a professional knowledge of instruc-
tional techniques, cognitive psychology, and child development and use it to guide the
modification of their own behavior (Brophy, 1988).

With this background, we can define teaching as the use of preplanned teacher
bebaviors, founded in learning principles and child development theory and directed
toward both instructional delivery and classroom behavior that increase the probability
of effecting a positive change in student bebavior. The significance of this definition
in trying to change any student’s behavior is threefold. First, teaching is concerned
with what the teacher controls, her own behavior, and this behavior is preplanned.
Teaching is not a capricious activity. Second, the preplanned behaviors are determined
by the teacher’s professional knowledge. This knowledge guides the teacher in select-
ing appropriate behaviors. It is the application of this specialized body of professional
knowledge and knowing why it works that makes teaching a profession (Tauber
and Mester, 1994). Third, many teaching behaviors are well founded in professional
knowledge. The teacher’s challenge is to select those behaviors that increase the prob-
ability that a corresponding behavioral change will take place in the student. For this
to occur, the teacher not only must know the students’ initial behaviors but also have
a clear picture of desired student behaviors for any given instructional activity.

The emphasis on the use of professional knowledge to inform teacher behav-
ior is critical. The public should expect no less from teachers than it does from
physicians, engineers, or other professionals. When a physician is asked why she
performed a certain procedure, we expect her answer to be more scientifically based
than “It seemed like a good thing to do at the time” or “It worked before.” If teaching
is a profession, teachers must understand and be able to explain the knowledge and
beliefs that lie behind their teaching decisions. If a teacher is asked why she inter-
acted with a student in a particular manner or why she used a particular instructional
strategy, her response should be based on pedagogical or psychological research,
theory, or methodology.
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Case 1.1 illustrates the application of the definition of teaching to instructional
delivery. Ms. Kelly was aware of the present student behavior and had a clear pic-
ture of what she wanted the behavior to become during questioning. To effect this
change, she analyzed her behaviors and how they affected her students. Because
changes in teacher behavior influence changes in student behavior, the former is
often termed “affecting behavior” and the sought-after student behavior is termed
“target behavior” (Boyan and Copeland, 1978). Using her professional knowledge,
Ms. Kelly modified her behavior to improve her practice of teaching and bring about
the target behavior. The behaviors she chose to employ were well founded in the
educational literature on questioning methodology (see Chapter 5). Ms. Kelly per-
formed as a professional.

CASE 1.1
Getting Students to Respond

Ms. Kelly believes that students must actively
participate in class activities for learning to
take place. She prides herself on her abil-
ity to design questions from all levels of the
cognitive domain; she believes that students
benefit and enjoy working with questions
that require analysis, synthesis, and evalu-
ation. However, she is sorely disappointed
because very few students have been volun-
teering to answer questions and those who
do volunteer usually give very brief answers.

Observation of Ms. Kelly’s class indi-
cates a fairly regular pattern of behaviors
during questioning. Standing in front of the
class, she asks the first question: “Students,
we have been studying the westward move-
ment of pioneers during the 1800s. Why
do you think so many thousands of people
picked up and moved thousands of miles
to a strange land knowing that they would
face incredible hardship and suffering dur-
ing the long trip?” Two hands shoot up.
Ms. Kelly immediately calls on Judy. “Judy,
why do you think they went?” “They wanted
new opportunities,” she answers. Ms. Kelly
immediately replies, “Great answer. Things
where they lived must have been so bad
that they decided that it was worth the

hardships that they would face. In a new
land, they would have a new beginning, a
chance to start over. Another thing might be
that some of the pioneers might not have
realized how difficult the trip would be.
Do you think that the hardships continued
even after the pioneers arrived in Oregon
and California?”

After discussion, Ms. Kelly realizes how
her behaviors are affecting student behavior.
Instead of increasing participation, they
actually hinder participation. After further
discussions and reading about question-
ing strategies, Ms. Kelly decides to change
her questioning behavior. She begins to ask
questions from different locations throughout
the room. She also waits three to five seconds
before calling on any student. After a student
answers, she again waits at least three sec-
onds and then points out the salient parts
of the response, rephrases another question
using the student’s response, and directs this
question to the class.

As before, her behaviors affect student
behavior. However, this time more students
volunteer initially, responses are longer, and
additional students are willing to expand on
initial answers.
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